
St. Maxentius CE Primary School 
 

 

Equalities Policy 
 
Agreed     27.11.19.   by the LGB 
 
Signed ...........................................(Headteacher)          
 
Signed........................................... (Governor) 
 
 
Rationale: 
 
We believe that equality at our school should permeate all aspects of school life and is the 
responsibility of every member of the school and wider community. Every member of the 
school community should feel safe, secure, valued and of equal worth.  
 
At St. Maxentius School, equality is a key principle for treating all people the same 
irrespective of their gender, ethnicity, disability, religious beliefs, sexual orientations, age or 
any other recognised area of discrimination.  
 
Background 
 
The three previously-existing general and specific equality duties on schools (race, disability 
and gender) to eliminate discrimination and advance equality of opportunity have been 
combined into a single outcome-focused duty extending to all of the “protected 
characteristics” i.e. 

 sex,  

 race,  

 disability,  

 religion or belief  

 sexual orientation  

 gender reassignment, 
 
 
Statement 
 
This policy outlines the commitment of the staff and Governors of St. Maxentius School to 
ensure that equality of opportunity is available to all members of the school community. 
This means not simply treating everybody the same, but understanding and tackling the 
different barriers which could lead to unequal outcomes for different groups of pupils in 
school, and celebrating and valuing the equal opportunity achievements and strengths of all 
members of the school community. These include: -  
 
• Pupils  
• Teaching staff  
• Support staff  
• Parents/carers  
• Governors  
• Multi-agency staff linked to the staff i.e. Music Service staff, speech therapy staff 
• Visitors to school  
• Students on placement  
 



 
Definitions and Duties 
 
1.  Unlawful behaviour 
The Equalities Act (2010) defines four kinds of unlawful behaviour – direct discrimination; 
indirect discrimination; harassment and victimisation.  
 
Direct discrimination occurs when one person treats another less favourably, because of a 
protected characteristic, than they treat – or would treat – other people e.g. if a school were 
to refuse to let a pupil be a prefect because she is a lesbian.  
 
Indirect discrimination occurs when a “provision, criterion or practice” is applied generally 
but has the effect of putting people with a particular characteristic at a disadvantage when 
compared to people without that characteristic e.g.holding a parents’ meeting on a Friday 
evening, which could make it difficult for observant Jewish parents to attend. (It is a defence 
against a claim of indirect discrimination if it can be shown to be “a proportionate means of 
achieving a legitimate aim”. This means both that the reason for the rule or practice is 
legitimate, and that it could not reasonably be achieved in a different way which did not 
discriminate.) 
 
Harassment has a specific legal definition in the Act - it is “unwanted conduct, related to a 
relevant protected characteristic, which has the purpose or effect of violating a person’s 
dignity or creating an intimidating, hostile, degrading, humiliating or offensive environment 
for that person”. This covers unpleasant and bullying behaviour, but potentially extends also 
to actions which, whether intentionally or unintentionally, cause offence to a person 
because of a protected characteristic. 
 
Victimisation occurs when a person is treated less favourably than they otherwise would 
have been because of something they have done (“a protected act”) in connection with the 
Act. A protected act might involve, for example, making an allegation of discrimination or 
bringing a case under the Act, or supporting another person’s complaint by giving evidence 
or information, but it includes anything that is done under or in connection with the Act. 
Even if what a person did or said was incorrect or misconceived, for example based on a 
misunderstanding of the situation or of what the law provides, they are protected against 
retaliation unless they were acting in bad faith. The reason for this is to ensure that people 
are not afraid to raise genuine concerns about discrimination because of fear of retaliation. 
 
 
2.  Public Sector Equality Duty (PSED) 
Under the Act, schools are considered to be public bodies. In carrying out their functions, 
public bodies are required to have “due regard” (see appendix 1) to the need to:  
 

 Eliminate discrimination and other conduct that is prohibited by the Act, 

 Advance equality of opportunity between people who share a protected 
characteristic and people who do not share it,  

 Foster good relations across all characteristics - between people who share a 
protected characteristic and people who do not share it. 

 
The PSED has to be integrated into the carrying out of the school’s functions, and the 
analysis necessary to comply with the duty has to be carried out seriously, rigorously and 
with an open mind – it is not just a question of ticking boxes or following a particular 
process. 
 



Schools should consider equality implications before and at the time that they develop 
policy and take decisions, not as an afterthought, and they need to keep them under review 
on a continuing basis. 
 
It is good practice for schools to keep a written record to show that they have actively 
considered their equality duties and asked themselves relevant questions. There is no legal 
requirement to produce a formal equality impact assessment document, although for key 
decisions this might be a helpful tool. 
 
 
3.  Specific duties 
 
Under the Act, the “specific duties” regulations require schools:  

 to publish information to demonstrate how they are complying with the Public 
Sector Equality Duty, and  

 to prepare and publish equality objectives.  
 
Schools were given until 6 April 2012 to publish their initial information and first set of 
objectives. Schools will then need to update the published information at least annually and 
to publish objectives at least once every four years. (See appendix 2) 
 
 
Aims: 
 
At St. Maxentius School 

 We are committed to giving all our pupils every opportunity to achieve the highest of 
standards. Within this ethos of achievement, we do not tolerate bullying and 
harassment of any kind. We actively tackle discrimination against those with a disability, 
racial discrimination, sexual harassment and discrimination, and promote equal 
opportunities and good relations between and amongst all.  
 

 We aim to ensure that the school promotes the individuality of all our pupils, 
irrespective of ethnicity, religion, attainment, age, disability, gender, sexual orientation 
or background. We are committed to ensuring that positive action is taken where 
necessary to redress the balance of inequality that may exist. (See appendix 3 re. 
disablities and religions) 

 

 We aim to address in an appropriate manner issues which are culturally sensitive (e.g. 
extended holidays, withdrawal from religious activities, dress codes.) Where culturally 
acceptable customs constitute a safeguarding issue, (e.g. physical punishments, female 
genital mutilation) advice will be sought from Children’s Services.  

 

 We aim to reflect the diversity of the wider Bolton community and ensure that the 
education we offer fosters positive attitudes to all people.  

 

 We believe that these commitments are as important in the context of a school with 
limited ethnic diversity as well as in a school with a more ethnically diverse population. 

 
 
Monitoring and Review  
 
Due regard is given to promotion of all aspects of equality. The Headteacher is responsible 
for co-ordinating the monitoring and evaluation, working closely with the governor Pupil 
Inclusion and Community subcommittee responsible for this area 
 



 Equality is promoted through the school curriculum. The content of the school 
curriculum is specifically excluded from the Act, ensuring that the school is free to 
include a full range of issues, ideas and materials in the curriculum, and to expose pupils 
to thoughts and ideas of all kinds, however challenging or controversial. We review our 
curriculum and its delivery annually to ensure that the way in which issues are taught 
does not subject individual pupils to discrimination. 

 

 We regularly review the impact of our policies on the needs, entitlements and outcomes 
for pupils, staff and parents from the equality strands referred to in this policy. We pay 
specific reference to the impact that our policies have on the attainment of pupils from 
different groups.  
 

 We make regular assessments of pupils’ learning and use this information to track 
pupils’ progress, as they move through the school. As part of this process, we regularly 
monitor the performance of different groups, to ensure that all groups of pupils are 
making the best possible progress. We use this information to adjust future teaching 
and learning plans, as necessary. Resources are available to support groups of pupils 
where the information suggests that progress is not as good as it should be. The 
governing body receives regular updates on pupil performance information.  

 

 School performance information is compared to national data and Local Authority data, 
to ensure that pupils are making appropriate progress when compared to all schools, 
and to schools in similar circumstances.  

 

 As well as monitoring pupil performance information, we also regularly monitor a range 
of other information:  

o Exclusions  
o Incidents of racism, disability/ sexist incidents and all forms of bullying;  
o Parental involvement  
o Participation in extra curriculum activities  
o Attendance  

 

 Our monitoring activities enable us to identify any differences in pupil performance. This 
allows us to take appropriate action to meet the needs of specific groups in order to 
make the necessary improvements. 

 
 
Working with families 
 
“Parent” includes not only to a pupil’s birth parents but adoptive, step and foster parents, or 
other persons who have parental responsibility for, or who have care of, a pupil. 
 
It is unlawful to victimise a child for anything done in relation to the Act by their parent or 
sibling. 
 
It is also unlawful to discriminate because of the sex, race, disability, religion or belief, sexual 
orientation or gender reassignment of another person with whom the pupil is associated.  
 
As well as it being unlawful to victimise a person who does a “protected act”, a child must 
not be victimised because of something done by their parent or a sibling in relation to the 
Act. This means that a child must not be made to suffer in any way because, for example, 
her mother has made a complaint of sex discrimination against the school, or her brother 
has claimed that a teacher is bullying him because he is gay, whether or not the mother or 
brother was acting in good faith. 
 



Employment 
 
Please refer to the Disabilities Equality Scheme (BMBC November 2010). 
 
 
 
 
Appendix 1 
 
Having “due regard”  
 
The duty to have “due regard” to equality considerations means that whenever significant 
decisions are being made or policies developed, thought must be given to the equality 
implications. The significance of those implications – and the amount of thought that needs 
to be devoted to them - will vary depending on the nature of the decision. For example, a 
decision to change the time of school assembly is unlikely to have a significant impact on 
any particular group. On the other hand, deciding when and where to have a school trip may 
raise a range of considerations: are the facilities for boys and girls equivalent; are they 
accessible to disabled pupils; does the date cut across any religious holidays and so exclude 
some pupils, and so on. An initiative to raise pupil attainment in a single sex school might 
not have any gender implications, but there could be race issues that need to be considered. 
It is good practice for schools to keep a note of any equality consideration, although this 
does not necessarily need to take the form of a formal equality analysis. Publishing it will 
help to demonstrate that the due regard duty is being fulfilled.  
 
 
Appendix 2 
 
Equality Objectives  
 
Schools are free to choose the equality objectives that best suit their individual 
circumstances and contribute to the welfare of their pupils and the school community. 
Objectives are not intended to be burdensome or a ‘tick box’ exercise, but they do need to 
be specific and measurable. They should be used as a tool to help improve the school 
experience of a range of different pupils. A school should set as many objectives as it 
believes are appropriate to its size and circumstances; the objectives should fit the school’s 
needs and should be achievable.  
 
 Although it is no longer a requirement for schools to have an equality action plan, those 
schools which do already have one (or more) of these in place, may find it helpful to 
continue with this approach and adapt it to take into account the new extent of the duty.  
 
 Equality objectives may arise from analysis schools have carried out on their published data 
or other information, where they have identified an area where there is potential for 
improvement on equalities, or they may – for example - be set in anticipation of a change in 
local circumstances. Some examples might be:  
- to increase participation by black pupils in after school activities;  
- to narrow the gap in performance of disabled pupils;  
- to increase understanding between religious groups;  
- to reduce the number of homophobic incidents;  
- to raise attainment in English for boys;  
- to encourage girls to consider non-stereotyped career options;  
- to anticipate the needs of incoming pupils from a new group, such as traveller children.  
 
Engagement  



 
When deciding what to do to tackle equality issues, schools may want to consult and engage 
both with people affected by their decisions - parents, pupils, staff, members of the local 
community – and with people who have special knowledge which can inform the school’s 
approach, such as disability equality groups and other relevant special interest 
organisations. Evidence of this engagement can also usefully be included in the published 
material showing how the duty has been addressed. 
  
Publishing information  
 
It is important to note that the published information does not necessarily have to be 
statistical data. Many other kinds of information can be used to show how the school is 
promoting equality, such as publishing its policies online, or publishing minutes of 
Governors’ meetings. 
 
It is probably helpful to consider what kind of information will be relevant to showing how 
each of the three Duties is being addressed.  
 
Eliminating discrimination and other conduct that is prohibited by the Act  
 
Refer to :- 
 behaviour policy  
anti-bullying policy,  
race equality policy 
recruitment paperwork 
 pay policy 
appraisal / performance management policy 
managing teachers’ capability poliocy 
equal opportunities policy 
sex and relationships policy 
anti-racist policy 
special educational needs and disability policy 
all other policies (which have a paragraph about equal opportunities) 
governor minutes 
 
  
Advancing equality of opportunity between people who share a protected characteristic and 
people who do not share it  
 
Advancing equality of opportunity involves, in particular:-  
 
(a) removing or minimising disadvantages suffered by people which are connected to a 
particular characteristic they have (for example disabled pupils, or gay pupils who are being 
subjected to homophobic bullying);  
 
(b) taking steps to meet the particular needs of people who have a particular characteristic 
(for example enabling Muslim pupils to pray at prescribed times) and  
 
(c) encouraging people who have a particular characteristic to participate fully in any 
activities (for example encouraging both boys and girls, and pupils from different ethnic 
backgrounds, to be involved in the full range of school societies).  
 
 
Attainment data which shows how pupils with different characteristics (eg boys or girls) are 
performing will obviously be relevant here, in particular in helping to identify whether there 



are areas of inequality which may need to be addressed. RAISE online contains much 
detailed analysis by relevant characteristics.  
 
 To show that due regard is being had to the importance of advancing equality of 
opportunity, schools will also need to include information about the steps they have taken 
in response to their analysis of the available data – for example, work being done to support 
disabled children, or special steps taken to help boys improve their performance in writing 
or girls to catch up in science, or to boost the English language skills of bi-lingual children 
from certain minority ethnic groups. None of this needs to be complicated; most of the 
information will already be contained in easily available documents such as reports to the 
governing body.  
Evidence which shows e.g. a decline in bullying of disabled children, or a decrease in 
homophobic or transphobic bullying, would also be relevant here. 
 
 
Fostering good relations across all characteristics - between people who share a protected 
characteristic and people who do not share it  
 
The school was judged as outstanding in every area in a SIAMS inspection in 2016 where the 
following judgements were made :- 
 
‘The hall is decorated with beautiful pieces of artwork displaying the school values and other 
religions. However it is not wallpaper; the children are fully competent in articulating what 
the values mean to them and how they live differently as a result. This has a striking impact 
on their spiritual, moral, social and cultural development.’ 
 
‘The parents talked of how RE lessons significantly contribute to spiritual, moral, social and 
cultural development, such as in helping children deal with real life issues like loss and 
illness. They also spoke supportively of the school as teaching other faiths well, deep 
knowledge of which is seen in children’s books and artwork around school.’ 
 
‘No child is invisible in this school.’ 
 
‘Behaviour is exemplary because the values are deeply embedded and followed by all 
children. They have a significant impact on achievement in that all children are striving to 
work their hardest and contribute to an atmosphere for learning where the potential of 
everyone is squeezed out.’ 
 
Refer also to :- 
RE Policy 
Long Term Planning (British Values) 
Behaviour Policy 
Anti-bullying policy 
Assembly planning 
 
How to Publish Information  
 
It will be up to schools themselves to decide in what format they publish equality 
information. For most schools, the simplest approach may be to set up an equalities page on 
their website where all this information is present or links to it are available. The regulations 
are not prescriptive and it will be entirely up to schools to decide how they publish the 
information, so long as it is accessible to those members of the school community and the 
public who want to see it.  
 



Publication of information in future years should include evidence of the steps being taken 
and progress made towards meeting the equality objectives that the school has already set 
itself. 
 
 
Appendix 3 
 
Positive Action  
 
New Positive Action provisions allow schools to target measures that are designed to 
alleviate disadvantages experienced by, or to meet the particular needs of, pupils with 
particular protected characteristics. Such measures will need to be a proportionate way of 
achieving the relevant aim. Previously a school providing – for example - special catch-up 
classes for Roma children or a project to engage specifically with alienated Asian boys might 
have been discriminating unlawfully by excluding children who didn’t belong to these 
groups. 
 
Special provisions for Disability  
 
The law on disability discrimination is different from the rest of the Act in a number of ways. 
In particular, it works in only one direction – that is to say, it protects disabled people but 
not people who are not disabled. This means that schools are allowed to treat disabled 
pupils more favourably than non-disabled pupils, and in some cases are required to do so, 
by making reasonable adjustments to put them on a more level footing with pupils without 
disabilities The definition of what constitutes discrimination is more complex. Provision for 
disabled pupils is closely connected with the regime for children with special educational 
needs. Chapter 4 of the Equality Act Guidance deals in detail with disability issues. 
 
Definition of disability  
 
The Act defines disability as when a person has a ‘physical or mental impairment which has 
a substantial and long term adverse effect on that person’s ability to carry out normal day to 
day activities.’ Some specified medical conditions, HIV, multiple sclerosis and cancer are all 
considered as disabilities, regardless of their effect.  
 
The Act sets out details of matters that may be relevant when determining whether a 
person meets the definition of disability. Long term is defined as lasting, or likely to last, for 
at least 12 months.  
 
New provisions relating to disability  
 
The disability provisions in the Equality Act mainly replicate those in the former  
Disability Discrimination Act (DDA). There are some minor differences as follows:  
 

 Unlike the DDA the Equality Act does not list the types of day to day activities which a 
disabled person must demonstrate that they cannot carry out, thus making the 
definition of disability less restrictive for disabled people to meet.  

 Failure to make a reasonable adjustment can no longer be defended as justified. The 
fact that it must be reasonable provides the necessary test.  

 Direct discrimination against a disabled person can no longer be defended as justified – 
bringing it into line with the definition of direct discrimination generally.  

 Schools and local authorities will (when provisions are implemented) be under a duty to 
supply auxiliary aids and services as reasonable adjustments where these are not being 
supplied through Special Educational Needs (SEN) statements. However this duty is not 



due to come into effect until a later date, following consultation on implementation and 
approach. 

 
Unlawful behaviour with regard to disabled pupils  
 
Direct Discrimination: A school must not treat a disabled pupil less favourably simply 
because that pupil is disabled – for example by having an admission bar on disabled 
applicants.  
A change for schools in this Act is that there can no longer be justification for direct 
discrimination in any circumstances. Under the DDA schools could justify some direct 
discrimination – if was a proportionate means of meeting a legitimate aim. What the change 
means is that if a school discriminates against a person purely because of his or her disability 
(even if they are trying to achieve a legitimate aim) then it would be unlawful discrimination 
as there can be no justification for their actions.  
 
 Indirect Discrimination: A school must not do something which applies to all pupils but 
which is more likely to have an adverse effect on disabled pupils only – for example having a 
rule that all pupils must demonstrate physical fitness levels before being admitted to the 
school – unless they can show that it is done for a legitimate reason, and is a proportionate 
way of achieving that legitimate aim.  
 
 Discrimination arising from disability: A school must not discriminate against a disabled 
pupil because of something that is a consequence of their disability – for example by not 
allowing a disabled pupil on crutches outside at break time because it would take too long 
for her to get out and back. Like indirect discrimination, discrimination arising from disability 
can potentially be justified.  
 
 Harassment: A school must not harass a pupil because of his disability – for example, a 
teacher shouting at the pupil because the disability means that he is constantly struggling 
with class-work or unable to concentrate.  
 
 
Reasonable adjustments and when they have to be made  
 
The duty to make reasonable adjustments applies only to disabled people. For schools the 
duty is summarised as follows:  

 Where something a school does places a disabled pupil at a disadvantage compared to 
other pupils then the school must take reasonable steps to try and avoid that 
disadvantage.  

 Schools will be expected to provide an auxiliary aid or service for a disabled pupil when 
it would be reasonable to do so and if such an aid would alleviate any substantial 
disadvantage that the pupil faces in comparison to non-disabled pupils.  

 
Schools are not subject to the other reasonable adjustment duty to make alterations to 
physical features because this is already considered as part of their planning duties.  
 
A minor change for schools is that a failure to make a reasonable adjustment cannot now be 
justified. However this change should not have any practical effect due to the application of 
the reasonableness test – i.e. if an adjustment is reasonable then it should be made and 
there can be no justification for why it is not made.  
Schools will not be expected to make adjustments that are not reasonable.  
 
 In addition to having a duty to consider reasonable adjustments for particular individual 
disabled pupils, schools will also have to consider potential adjustments which may be 
needed for disabled pupils generally as it is likely that any school will have a disabled pupil at 



some point. However, schools are not obliged to anticipate and make adjustments for every 
imaginable disability and need only consider general reasonable adjustments - e.g. being 
prepared to produce large font papers for pupils with a visual impairment even though 
there are no such pupils currently admitted to the school. Such a strategic and wider view of 
the school’s approach to planning for disabled pupils will also link closely with its planning 
duties   
 
The Act does not set out what would be a reasonable adjustment or a list of factors to 
consider in determining what is reasonable although a code of practice produced by the 
Equality and Human Rights Commission (EHRC) will include factors that should be taken into 
account. It will be for schools to consider the reasonableness of adjustments based on the 
circumstances of each case. However, factors a school may consider when assessing the 
reasonableness of an adjustment may include the financial or other resources required for 
the adjustment, its effectiveness, its effect on other pupils, health and safety requirements 
and whether aids have been made available through the Special Educational Needs. 
 
Cost will inevitably play a major part in determining what is reasonable and it is more likely 
to be reasonable for a school with substantial financial resources to have to make an 
adjustment with a significant cost, than for a school with fewer resources. For example, a 
small rural primary school may not be able to provide specialised IT equipment for any 
disabled pupils who may need it and it may not be reasonable for the school to provide that 
equipment. On the other hand, a much larger school might reasonably be expected to 
provide it.  
 
Often, though, effective and practicable adjustments for disabled pupils will involve little or 
no cost or disruption and are therefore very likely to be reasonable for a school to have to 
make.  
 
Schools generally will try to ensure that disabled pupils can play as full a part as possible in 
school life and the reasonable adjustments duty will help support that. However, there will 
be times when adjustments cannot be made because to do so would have a detrimental 
effect on other pupils and would therefore not be reasonable – for example, if a school put 
on a geology field trip which necessarily involved climbing and walking over rough ground 
and after fully considering alternatives to accommodate a disabled pupil in a wheelchair 
who could not take part it determined that there was no viable alternative or way of 
enabling the disabled pupil to participate or be involved, it would not have to cancel the trip 
as originally planned. This is unlikely to constitute direct discrimination or failure to make a 
reasonable adjustment  
 
The reasonable adjustments duties on schools are intended to complement the accessibility 
planning duties and the existing SEN statement provisions which are part of education 
legislation, under which Local Authorities have to provide auxiliary aids to pupils with a 
statement of special educational need.  
 
The duty applies in respect of all disabled pupils but many will have an SEN statement and 
auxiliary aids provided by the LA and so may not require anything further. However, if the 
disabled pupil does not have a statement (or the statement doesn’t provide the necessary 
aid) then the duty to consider reasonable adjustments and provide such auxiliary aids will 
fall to the school (after the relevant provisions come into force).  
 
Schools’ duties around accessibility for disabled pupils  
 
Schools and LAs need to carry out accessibility planning for disabled pupils. These are the 
same duties as previously existed under the DDA and have been replicated in the Equality 
Act 2010.  



 
Schools must implement accessibility plans which are aimed at:  

 increasing the extent to which disabled pupils can participate in the curriculum;  

 improving the physical environment of schools to enable disabled pupils to take better 
advantage of education, benefits, facilities and services provided; and  

  improving the availability of accessible information to disabled pupils.  
 
Schools will also need to have regard to the need to provide adequate resources for 
implementing plans and must regularly review them. An accessibility plan may be a 
freestanding document but may also be published as part of another document such as the 
school development plan.  
 
OFSTED inspections may include a school’s accessibility plan as part of their review. 
 
Religion or Belief  
 
The Equality Act defines “religion” as being any religion, and “belief” as any religious or 
philosophical belief. A lack of religion or a lack of belief are also protected characteristics.  
These definitions are fairly broad and the concepts of religion and belief therefore must be 
construed in accordance with Article 9 of the European Convention on Human Rights and 
with existing case law. This means that to benefit from protection under the Act, a religion 
or belief must have a clear structure and belief system, and should have a certain level of 
cogency, seriousness and cohesion, and not be incompatible with human dignity.  
 
 
 “Religion” will include for example all the major faith groups and “belief” will include non-
religious worldviews such as humanism. Religion will also include denominations or sects 
within a religion, such as Catholicism or Protestantism within Christianity. It is not however 
intended to include political beliefs such as Communism or support for any particular 
political party. 
 
 
 
 


